=========================================================================
Date:         Mon, 1 Nov 1993 09:46:26 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         jcross@OREGON.UOREGON.EDU
Subject:      Portfolios in Business and Technical Writing Courses
 
The Composition Program at the U of Oregon recently starting using
portfolios in its first-year writing sequence. Things are going very
well--except that the instructors of the technical and business writing
courses are raising questions about the appropriateness of portfolios and
reflective essays in upper-division professional writing courses. So I'm
looking for information--books, articles, stories, descriptions of other
courses and programs--about whether and how portfolios are used in
professional writing courses, how their uses in those courses may be
different from their uses in first year Composition courses, etc. Can
anyone help?
 
Jim Crosswhite   jcross@oregon.uoregon.edu
=========================================================================
Date:         Mon, 1 Nov 1993 10:10:14 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Ed and Liz
 
Irv, like I said, I think you have the definitions all backwards.
                                        --Ed White
=========================================================================
Date:         Mon, 1 Nov 1993 10:14:47 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: inquiry
 
Mike Munley, on grad writing requirements, you might want to look at chapter
6 of my Developing Successful College Writing Programs, San Francisco: Jossey-
Bass, 1989.
                                        --Ed White
=========================================================================
Date:         Mon, 1 Nov 1993 12:10:39 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         RONRON@USU.BITNET
Subject:      Re: Portfolios in Business and Technical Writing Courses
 
Jim -- At Utah State we use a portfolio in our graduate program in
professional writing. Students develop a portfolio of works as they
go through their class sequence.  Then, we have a class called
"Portfolio," in which they review and revise their portfolio, which
is then evaluated by a committee.  This portfolio process is in the
stead of a thesis, and provides our graduates with something to show
prospective employers.  We have only had a couple of graduates go
through the process, but they, and prospective employers, seem
pleased with the results.  Ron Shook
=========================================================================
Date:         Mon, 1 Nov 1993 14:38:34 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kathleen Yancey <FEN00KBY@UNCCVM.UNCC.EDU>
Subject:      Re: Portfolios in Business and Technical Writing Courses
In-Reply-To:  Message of Mon,
              1 Nov 1993 09:46:26 -0800 from <jcross@OREGON.UOREGON.EDU>
 
For portfolios in professional writing courses, you could try
 
  *Pat Sullivan at Purdue
  *Jennie Deuttermann and Bob Johnson at Miami University (Ohio)
     and
  *Greg Wickliff, here at UNC Charlotte.
 
Greg, in fact, has a superb chapter in one of the books I'm editing on portfoli
os, and I'll ask him if he could send you a copy.
 
Best of luck to you--
Kathleen Yancey
=========================================================================
Date:         Tue, 2 Nov 1993 00:33:25 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Patricia Sullivan <nvo@MACE.CC.PURDUE.EDU>
Subject:      Re: Portfolios in Business and Technical Writing Courses
 
Jim,
Jennie Dautermann and Bob Johnson at Miami gave a paper about that
very subject at the CCCC in Cincinnati.  You might contact one
of them.  Jennie's address is dauter@miamiu.bitnet
 
Pat Sullivan
nvo@mace.cc.purdue.edu
=========================================================================
Date:         Tue, 2 Nov 1993 07:56:06 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Ed and Liz
In-Reply-To:  <01H4SX5MU06I001NGC@crcvms.unl.edu> from "Edward White" at Nov 1,
              93 10:10:14 am
 
>
> Irv, like I said, I think you have the definitions all backwards.
>                                         --Ed White
>
Ed:
I know we're a bit hampered in the conversation by my not knowing
what message I'm replying too.  I think this is primary trait
and holistic?  Does it depend on whose definitions?  I thought
I pretty much lifted mine right from the Lloyd-Jones article
in Evaluating Writing and from Charles' definition of holistic
assessment in his essay in the same book.  I haven't--as you
have clearly noted--been really keeping up wiht assessment issues
in the last ten years so maybe my use of terms and conceptions
reflects that absence--and of course maybe I don't understand
what I read?  I thought Liz did a fine job of describing
the three assessment strategies (and multiple trait, the new
entry in the field) in that Research Report about assessment
for LEP students.
 
At any rate, in spite of my innocence of terms, I am glad that
this discussion ensued.  It kept me thinking about how we're
going to restructure the placement assessment for UNO.  I
originally thought we would go wiht a direct writing assessment
modeled on the kinds of assessments I worked with in California--
the one Liz mentioned in her report and that Charles directed.
We were originally referring to that as a modified primary
trait but in the face of some suprising ideologically freighted
objections ended up not calling it any method other than what
it was itself--the CAP direct writing asssessment.
 
But like a fool who jumps in, I decided to see whether the committee
I direct would go for a portfolio assessment.  A little to my
surprise (we're in CTrad. land here), everyone bought the
proposal.  I have been working with differet types of holistic
assessments (or whatever you want to call them) since the mid-seventies,
but I have only reading knowledge of portfolio assessments.  I
will be asking for a lot of advice here.
 
Thanks for Liz to her spcial urging in this direction at the edn
of that research report.  I was able to use that and an article
by Karen Greenberg to prompt my committee to go with some
variety of a portfolio assessment.  I am going to keep this one
as simple as possible in the interests of my own time.
 
irv
 
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Tue, 2 Nov 1993 08:28:52 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Ed and Liz
 
Yes, Irv, a lot has happened since the Cooper/Odell book in 1978, which, by
the way, Cooper tells me will be going into a new edition focused wholly on
the classroom.  That book did have confusing definitions.  Here is where I
think we are now:
        Holistic = single score on overall quality, defined by scoring guide
        Primary trait = focused holistic
        Multiple trait (or just trait) = a couple of primary traits, not summed
        Analytic = separate scores for skills, summed to give overall score
If we could all agree on definitions, we might move ahead more smoothly.
                                        --Ed White
=========================================================================
Date:         Tue, 2 Nov 1993 13:50:17 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Ed and Liz
In-Reply-To:  <01H4U5R7N7H0002B1Y@crcvms.unl.edu> from "Edward White" at Nov 2,
              93 08:28:52 am
 
>         Holistic = single score on overall quality, defined by scoring guide
>         Primary trait = focused holistic
>         Multiple trait (or just trait) = a couple of primary traits, not summe
   d
>         Analytic = separate scores for skills, summed to give overall score
> If we could all agree on definitions, we might move ahead more smoothly.
>                                         --Ed White
>
Ed:
I buy those; very clean.  I've saved them to a file; they'll resurface
as cites.
Irv
 
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Tue, 2 Nov 1993 14:40:41 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Stan Sulkes <SULKES@UCBEH.BITNET>
Subject:      sub friend
 
Please subscribe Marlene Miner miner@ucbeh.san.uc.edu
 
 
 
        %%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%
        %                               %                                    %
        %   Stan Sulkes                 % Joe Ginnis: "You're Norma Desmond, %
        %   Raymond Walters College     %    aren't you?  You used to be     %
        %   (University of Cincinnati)  %    big in pictures."               %
        %   (513) 731-0965 (h)          %                                    %
        %   (513) 745-5721 (w)          % Norma: "I'm still big.  It's the   %
        %   sulkes@ucbeh.san.uc.edu     %    pictures that got small."       %
        %                               %                                    %
        %                               %              --Sunset Boulevard    %
        %                               %                                    %
        %%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%
=========================================================================
Date:         Tue, 2 Nov 1993 18:43:40 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Kim Jackson @ CCNY" <KIJCC@CUNYVM.BITNET>
Subject:      Re: inquiry
In-Reply-To:  Message of Fri,
              29 Oct 1993 08:36:18 -0500 from <00mwmunley@BSUVAX1>
 
What kind of information are you interested in?  And what exactly do
you mean about a writing test before graduation?  We have an exam
at CCNY that all students must take and pass before they graduate.
There have been cases where students finish all classes but have
problems with this text.  If you want more info, drop me a note.
 
Kim Jackson
KIJCC@CUNYVM
=========================================================================
Date:         Wed, 3 Nov 1993 10:19:09 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         00mwmunley@BSUVAX1.BITNET
Subject:      Re: inquiry
 
Sorry for the private message.  Russ Meyer: thanks for your reply
to my inquiry.  Carole says she will fill me in.  Mike Munley
=========================================================================
Date:         Wed, 3 Nov 1993 12:56:10 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Eric Crump <LCERIC@MIZZOU1.BITNET>
Subject:      Computers & Writing Conference notes
 
(apologies for the egregious cross-posting)
 
I know some folks are already well into the travel-money-request
season and could use some information about the costs for this
year's Computers & Writing Conference. Here's what we're looking
at so far:
 
Regular registration: $130
Student registration: $75
Hotel (the Holiday Inn Executive Center): $56 single & $66 double
Transportation:
There is commuter air service from St. Louis to Columbia, but
for those who might prefer ground transportation, there's a
regular shuttle service for $80 round trip (it's about a
2 hour drive from St Louis to Columbia).
 
A big thanks to everyone has submitted proposals. Some mighty
intriguing stuff has graced my mailbox the past few days.
Looks like you all are going to put on another great program.
 
But speaking of proposals...
We had a regrettable little (well, not so little) communications
glitch, the result of which was a fairly significant delay in
mailing the print version of the call for proposals. Since we
didn't figure it would be too nice for people to get the call
a week after the deadline (!) we've extended the deadline
to Nov. 30 --primarily for those folks who are dependant on
the print version for the information, but if anyone else out
in netland would like to submit, please do.
 
The addresses again:
LCERIC@mizzou1.missouri.edu
or
231 Arts & Science
University of Missouri
Columbia MO 65211
 
We apologize to everyone for the problem. We're still aiming to
respond to folks who submitted proposals sometime in January,
if all goes well.
 
Any questions, comments, suggestions pertaining to the conference
can be slung my way at the above addresses, or to CWC94-L@mizzou1
or CWC94-L@mizzou1.missouri.edu, the conference planning listserv
list.
 
Thanks!
 
--Eric Crump
=========================================================================
Date:         Fri, 5 Nov 1993 17:33:59 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Brian Lavendel at Edge-employees
              <smtplink%Brian_Lavendel_at_Edge-employees@EDGEWOOD.EDU>
Subject:      Re: Portfolios in Business and Technical Writing Courses
 
>The Composition Program at the U of Oregon recently starting using
>portfolios in its first-year writing sequence. Things are going very
>well--except that the instructors of the technical and business writing
>courses are raising questions about the appropriateness of portfolios and
>reflective essays in upper-division professional writing courses. So I'm
>looking for information--books, articles, stories, descriptions of other
>courses and programs--about whether and how portfolios are used in
>professional writing courses, how their uses in those courses may be
>different from their uses in first year Composition courses, etc. Can
>anyone help?
>
>Jim Crosswhite   jcross@oregon.uoregon.edu
 
Jim, Your query jogged a faint memory and indeed upon looking at my 1993 CCCC
program I found that Carl Lovitt, Clemson University, South Carolina, had a
talk entitled "Portfolios Across the Curriculum: Integrating and Evaluating in
the Disciplines." Now my notes are almost none, but I seem to remember that he
had a remarkably positive experience with faculty in the Business Department,
among others, in which they jumped whole-hog onto the portfolio bandwagon once
they saw what it could do for their students' writing and that it provided
concrete evidence of their educational experiences. In the end, he got very
strong support from the "professional" departments. At any rate, he sounds like
a definite contact for you. (Does anyone else remember this talk? Martha
Townsend was there, too.)
 
Brian Lavendel (lavendel@edgewood.edu)
=========================================================================
Date:         Sat, 6 Nov 1993 17:20:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         00lkhanson@BSUVAX1.BITNET
Subject:      Re: CLEP Scores for Composition
 
Liz,
Belatedly I'm getting to my e-mail.  If you still have copies, please send
me one of your paper for OBEMLA.
 
Linda K. Hanson, Chair
Department of English
Ball State University
Muncie, IN  47306
=========================================================================
Date:         Sat, 6 Nov 1993 18:46:45 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "RICH BULLOCK, WRIGHT STATE, DAYTON 45435" <RBULLOCK@WSU.BITNET>
Subject:      Re: Portfolios in Business and Technical Writing Courses
 
We also use a portfolio for graduate students, but unlike Utah State
(apparently) it's replaced the thesis for _all_ students.  We don't have
a "Portfolio" course; students pick a certain number of course papers,
write a couple of introductions and self-analyses, and include an
"independent paper" that they do on their own after getting the topic
or project approved by a faculty committee in their area--but written
to potentially any department faculty.  Students like it because there's
no longer a dragon waiting at the gates; faculty like it because students
can really show what they've accomplished and what they're capable of,
much more realistically than in an exam situation.  (I see that I said
"thesis" above; sorry--I should have said "comprehensive examination."
Too many hours watching my son at a swim meet, I'm afraid.
Rich Bullock
rbullock@desire.wright.edu
=========================================================================
Date:         Mon, 8 Nov 1993 09:04:31 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         RONRON@USU.BITNET
Subject:      Re: Portfolios in Business and Technical Writing Courses
 
Rich Bullock -- To clarify Utah State
's position on portfolios for grad students.  We have three four graduate
tracks: British Studies; American Studies; Theory and Practice of Writing;
and Professional Writing.  We use the portfolio only in the last one, and it
replaces the thesis.  The "defense"  really isn't one, certainly not in the
adversarial sense, but is more of a closure meeting.  The  student will
by that time revised and revised the portfolio and had it evaluated by
a committee and gotten it all ready for presentation to prospective
employers. That's what it
's for. So the portfolio becomes the student's showpiece.  Ron Shook
=========================================================================
Date:         Tue, 9 Nov 1993 09:32:13 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Steve Braye <brayes@VAX1.ELON.EDU>
Subject:      Re: cultural connivance
 
Irv and Rich:
 
I love the image of verbal high fives, Irv, since we put so much stock in
something that can often be a mere gesture to p and t committees.  I'm always
excited when I read something exciting that appears in our journals.  But
our group that revised the first year writing course felt drawn towards
aca. discourse for ethical reasons, argued powerfully by Mike Rose.  We owe it
to them to make them successful in the academy, since that is the discourse
community they will work in for the next few years.  So we started by
exploring aca. discourse in depth with them.
 
We rejected that idea, Rich, and viewed it more as a stepping stone because
we found it stifling and our students found it boring.  Yes, they want to be
successful in college, but without understanding the power of language, as
you state, Irv, they weren't taking anything away from the class of
substance.  Writing became a vocational class, of sorts, where they mastered
forms, without having to develop the complex thinking abilities tied to
complex writing.  Shades of the college version of the 5 paragraph essay.
 
We are trying to use AD to broaden our students view of writing and language,
to see discourse as a means to power in the world.  They are interested in
AD, because they know it will be useful to them in their lives.  But we use
it as a stepping stone in that we go beyond the classroom to writing for
non-academic audiences.  This has helped our courses.  We have broadened the
idea of writing to include interviews, life histories, surveys, etc., rather
than the text based humanities essay.  Students see research in its best
sense, and use it in collaborative environments.  We don't use any specific
texts, because most texts cannot interact with the environment around the
college.  But I know that new texts are trying to "get beyond" the classroom.
 
Now if we can only change our own views of what is academic, and how we can
write for our peers.
 
Peace,
 
Steve Braye
=========================================================================
Date:         Wed, 10 Nov 1993 00:09:54 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Job Announcement
 
The following ad appeared in the October MLA Job List. In effect, ASU (Main
campus, not West campus) is looking for an associate or full professor to
direct the composition program. Keith Miller has decided not to continue as
director after this year. It's a big program: 200+ sections of 10-12 different
writing courses serving about 5000 student each semester, 120 instructors
(about 90 TAs and the rest adjunct faculty). The department is also searching
for 4 lecturers, specialists in rhetoric and composition who will teach
writing and help with the operations of the program (where were they when I
ran this show!). The department has a master's emphasis in rhetoric and comp
that is attracting lots of students. Students can also emphasize rhetoric and
comp in the doctorate. This is an interesting opportunity for an experienced
administrator. It is also an interesting point in the development of rhetoric
in the department--a rebuilding year. D'Angelo retires in June; John Ramage is
now directing a big undergraduate initiative; Jennie Nelson went to Univ. of
Idaho; and I am administering at West campus. Miller is holding the fort
almost by himself. ASU is hiring this person, an assistant professor in
rhetoric, and four lecturers this year and will probably be pursuing a very
senior person to replace D'Angelo next year. (Joe Comprone and I are at West
campus and we are hiring a WAC director and an asst prof in rhetoric at West.
Our Communication program is also looking for a rhetorician. There will be a
whole nest of us.) If you are looking for adventure in composition
administration, this is a great opportunity:
 
Associate or full professor. Composition and Rhetoric. (pending funding).
Appointment begins August 16, 1994. Doctorate in English required. Established
scholar with teaching experience, administrative experience, and significant
publications. Composition program administration; teaching opportunities at
both graduate and undergraduate levels. Background in any combination of the
following: classical rhetoric, rhetorical theory, rhetoric and literary
theory, composition theory, professional writing, basic writing, empirical or
naturalistic research. Letter of application, vita, and dossier (official
transcripts and letters of recommendation) or the names and addresses of three
references due November 22 to Search Committee Chair: Keith Miller, Dept. of
English, Box 870302, Arizona State University, Tempe, AZ 85287-0302. All
applications acknowledged.
  ASU is an EEO/AA/Title IX employer.
 
Y'all apply now.  It was about 85 in Tempe today.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Wed, 10 Nov 1993 15:07:34 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: cultural connivance
In-Reply-To:  <01H54KRUKIN4002U25@crcvms.unl.edu> from "Steve Braye" at Nov 9,
              93 09:32:13 am
 
> it as a stepping stone in that we go beyond the classroom to writing for
> non-academic audiences.  This has helped our courses.  We have broadened the
> idea of writing to include interviews, life histories, surveys, etc., rather
> than the text based humanities essay.  Students see research in its best
> sense, and use it in collaborative environments.  We don't use any specific
> texts, because most texts cannot interact with the environment around the
> college.  But I know that new texts are trying to "get beyond" the classroom.
>
> Now if we can only change our own views of what is academic, and how we can
> write for our peers.
>
> Peace,
>
> Steve Braye
>
 
Steve:
I can't remember the gist of this conversation because someone put a
hex on electronic communication here for about a week.  But I was excited
to read this part of your message regarding academic discourse.  I of
course have a fair idea of what most people mean by AC and I buy quite a few
of the arguments for showing our students how to survive in a community
in which that kind of stuff is spoken.  But I can't get away from this
idea that we should be teaching them something more about writing--
something more than just how to survive in the academic community.  I
could almost move toward teaching them about writing in its semi-
sacred sense.  But I won't.  I suspect I'm just feeling too good
about things this afternoon.
 
At any rate: interviews, firsthand biographies, surveys, investigations
of issues that are of interest to them, writing these investigations up
so that other people will understand what the writer discovered through
researching and thinking about a subject.  These seem to me to be
important moves.  My students come in thinking research means finding
out what others think about a subject.  I think it's fundamental to
get them to realize they are capable of primary research and sharing
the results of their research.  After the primary research, they can
start to incorporate secondary research.  Now that doesn't have to
be the research of recognized authorities.  It can be what others
in their class or in the classes before them have written about a
related subject.  I don't know if I can quite get at what I'm after
here, but it comes down to recreating in my classroom the best kind
of analogy to what we do in our field--which is really to get into
a conversations with our peers.  Maybe I'm after the pattern of
academic discourse rather than OUR discourse.
Irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Wed, 10 Nov 1993 17:23:52 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         David Chapman <DWCHAPMA@SAMFORD.BITNET>
Organization: Samford University Writing Programs
Subject:      Reading aloud & editing
 
Some undergraduates in my Intro to Composition Theory class are doing a
research project on the way that elementary students self correct errors
when reading aloud.  I know that this is popular "lore," but I can't think
of any studies that have been done on this phenomenon.  Anybody recall any
such research?  (It doesn't have to be at the elementary level.)
 
|---------------------------------|---------------------------------|
| David W. Chapman, Director      | University Writing Programs     |
| Writing Across the Curriculum   | Samford University              |
| voice: (205) 870-2949           | Birmingham, AL 35229            |
|---------------------------------|---------------------------------|
| BITNET:  DWCHAPMA@SAMFORD       |                                 |
|---------------------------------|---------------------------------|
=========================================================================
Date:         Thu, 11 Nov 1993 07:59:03 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         FATCG@USU.BITNET
Subject:      Re: Reading aloud & editing
 
Lynn Meeks' dissertation (Arizona State Univ) focuses on revising and
3rd graders, DAvid.  See her "Developing Metacognition in Composition
with Peer REsponse Groups," in Heiman et al THING SKILLS INSTRUCTION:
CONCEPTS AND TECHNIQUES (esp p. 123 which addresses this very topic).
Lynn is the STate English person for Idaho and can be reached in
Boise at State dept of education.
joyce kinkead
utah state
=========================================================================
Date:         Thu, 11 Nov 1993 08:14:54 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Stuart Brown <sbrown@NMSU.EDU>
Subject:      Re: Reading aloud & editing
In-Reply-To:  <9311102336.AA27746@dante>
 
On Wed, 10 Nov 1993, David Chapman wrote:
 
> Some undergraduates in my Intro to Composition Theory class are doing a
> research project on the way that elementary students self correct errors
> when reading aloud.  I know that this is popular "lore," but I can't think
> of any studies that have been done on this phenomenon.  Anybody recall any
> such research?  (It doesn't have to be at the elementary level.)
>
> |---------------------------------|---------------------------------|
> | David W. Chapman, Director      | University Writing Programs     |
> | Writing Across the Curriculum   | Samford University              |
> | voice: (205) 870-2949           | Birmingham, AL 35229            |
> |---------------------------------|---------------------------------|
> | BITNET:  DWCHAPMA@SAMFORD       |                                 |
> |---------------------------------|---------------------------------|
 
Not sure this is exactly what you are looking for, but Ken and Yetta
Goodman at the University of Arizona have a long and wide body of research
on "miscue analysis"--may have what your students are looking for.
 
Stuart C. Brown, New Mexico State University, sbrown@nmsu.edu
=========================================================================
Date:         Thu, 11 Nov 1993 08:44:53 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Reading aloud & editing
 
David Chapman, I think the Goodmans, now at U of Arizona, I think, did some
work on the self-correction students do when reading aloud.
                                --Ed WHite
=========================================================================
Date:         Thu, 11 Nov 1993 13:08:49 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      Re: cultural connivance
In-Reply-To:  <01H55VQA8J7S002JPI@crcvms.unl.edu> from "Irvin Peckham" at Nov
              10, 93 03:07:34 pm
 
I put on my syllabus the bib citation format for citing an
unpublished manuscript and a model for quoting something from
conversation in the text.  I have encouraged students to cite
each other.  This works (for me) best in a content course, where
a lot of the issues are coming up in various writing.  It works
well when there are writing groups in which students share
work in progress.  (Then they can cite a "work in progress.")
I passed out a model for citing a newsgroup (bib format)
last spring when I had a class nesgroup.  That really was a
rich source for intertextuality in the class.
 
Was it Mickey Harris (?) who suggested once having students
examine the acknowledgements in the books they carry around
and write an acknowledgements for the papers they turn in?
I've never done that, tho I've often thought I would.
--
 
 
Joan Livingston-Webber   webber@unomaha.edu
"It's hard to work with a group when you're omnipotent." -Q, TNG
=========================================================================
Date:         Thu, 11 Nov 1993 14:09:00 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Elizabeth S. Hodges" <ehodges@HIBBS.VCU.EDU>
Subject:      A statistical query
In-Reply-To:  <01H55Q845JSI8ZG6QR@Gems.VCU.EDU>; from "Irvin Peckham" at Nov 10,
              93 3:07 pm
 
My colleague and I are working on a project for which it would be useful if
we knew approximately how much of the responsibility for teaching first-year
writing courses falls to part-time faculty in this country.  Big question,
yes, but if anyone has a sense of where we could get some figures, we would
be much obliged.  Thank you.
 
Elizabeth Hodges
Associate Director, Composition and Rhetoric Program
Virginia Commonwealth University
ehodges@hibbs.vcu.edu
=========================================================================
Date:         Thu, 11 Nov 1993 13:00:05 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: cultural connivance
 
The acknowledgement page is a major feature of most papers at Beaver College,
where students are encouraged to collaborate and to acknowledge the fact. This
is something Elaine Maimon and her group at Beaver came up with some time ago.
It's a neat idea.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Fri, 12 Nov 1993 08:37:27 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: A statistical query
 
Elizabeth Hodges, I would guess that if anyone knows the answer to your question
it would be the people who do surveys at MLA in New York.  Try David Laurence at
ADE in that office.
                                        --Ed White
=========================================================================
Date:         Fri, 12 Nov 1993 13:45:22 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Elizabeth S. Hodges" <ehodges@HIBBS.VCU.EDU>
Subject:      Re: Reading aloud & editing
In-Reply-To:  <01H57PSGUN9C8WW08M@Gems.VCU.EDU>; from "Stuart Brown" at Nov 11,
              93 8:14 am
 
Isn't this business of reading aloud and self-correcting realted to miscue
analysis?  David Bartholomae, in The Study of Error (1980, CCCs, I think)
uses the concept of miscue analysis in a study of different levels of error.
I suspect that he cites some useful sources from reading theory/research that
he grounded hs study in.
 
Elizabeth Hodges
Virginia Commonwealth University
=========================================================================
Date:         Fri, 12 Nov 1993 13:52:49 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Elizabeth S. Hodges" <ehodges@HIBBS.VCU.EDU>
Subject:      Re: Reading aloud & editing
In-Reply-To:  <01H57POR866G8WW08M@Gems.VCU.EDU>; from
              "FATCG%USU.BITNET@Gems.VCU.EDU" at Nov 11, 93 7:59 am
 
Another thought--I would suspect that some of Lucy Calkins' Lessons from a
Child (slightly off title) and Donald Graves' Writing:  Teachers and Students
at Work talk about reading aloud and self-correcting.  Also, in that Anson
Writing and Response collection, Russell Hunt's essay, "A Horse Named Hans, a
Boy Named Shawn" touches on self-correction in the context of whole language
pedagogy.
 
E Hodges
VCU
=========================================================================
Date:         Fri, 12 Nov 1993 15:07:22 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         David Chapman <DWCHAPMA@SAMFORD.BITNET>
Organization: Samford University Writing Programs
Subject:      Thanks
 
Thanks to Joyce, Stuart, Bill, and Ed for the speedy replies to my need
for sources on  self correcting errors by reading aloud.  This is electronic
Dial-a-Bib at its best.  I'm busy tracking down the sources you mentioned.
 
|---------------------------------|---------------------------------|
| David W. Chapman, Director      | University Writing Programs     |
| Writing Across the Curriculum   | Samford University              |
| voice: (205) 870-2949           | Birmingham, AL 35229            |
|---------------------------------|---------------------------------|
| BITNET:  DWCHAPMA@SAMFORD       |                                 |
|---------------------------------|---------------------------------|
=========================================================================
Date:         Sun, 14 Nov 1993 21:59:27 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Eric Crump <LCERIC@MIZZOU1.BITNET>
Subject:      Computers & Writing Conference: Deadline extension
 
-----------------------------------------------------------
PLEASE NOTE: The deadline for submitting proposals has been
extended to November 30 due to a delay in mailing the print
version of the call.
-----------------------------------------------------------
 
====================================
       Call for Proposals:
           The Tenth
  COMPUTERS AND WRITING CONFERENCE
 
     DEADLINE: NOVEMBER 30, 1993
====================================
 
Hosted by the University of Missouri
Columbia, MO
May 20-23, 1994
 
THEME:
The Global Web of Writing Technologies
 
PROPOSALS
We invite proposals that pertain in some way (any way!) to the use
of computers at any level of writing education, K-12 to community
colleges to colleges and large universities, from technologically
rich environments to places where instruction with computers is
just getting started. Hands-on sessions, demonstrations, or any
other format that encourages audience participation and interaction
are particularly welcome.
 
VIRTUAL SESSIONS?
We will have adequate access to a multiple user environment
(MediaMOO, probably, or Internet Relay Chat) for conference
activities.  Presenters who are interested in trying something
rather new might want to consider proposing sessions that include
realtime conferencing over the Internet using these systems.
 
NOTE:
Presenters whose proposals are accepted will be asked to
submit longer versions for use in conjunction with the
electronic conference. Details will be included in
acceptance notices.
--------------------------------------------------
 
PROCEDURES:
We like electronic submission, but acceptance is not in any way
contingent upon it.  Submissions can also be made in print or on 3.5
inch computer disks, initialized either in Macintosh or IBM format,
as long as the text is saved in ASCII (text) format.  Notification
will be made in January 1994.
 
Please submit a 200- to 300-word abstract plus title for individual
presentations, for poster sessions, and for each portion of panel
presentations. For roundtables, think tanks, and readings (creative
writing, for example), please submit a single 300-word abstract with
names and addresses of each participant along with descriptions of the
contribution each participant will make. For workshops, please include,
in addition to a single 300-word abstract, an estimated timetable of
activities.
 
We also invite alternative session formats to the ones listed
here. Past conference-goers have expressed interest in more
of the hands-on and demo-type sessions, but presenters should
also feel free to suggest presentation formats that best fit
their work (although in the interest of the organizers' sanity,
it might be good to also suggest standard options in case the
preferred version simply can't be made to fit the program).
 
Include name, institutional affiliation, postal address, and electronic
mail address for each presenter.
 
Each submission should include a description, as precise as possible,
of equipment needs, if any.  We do not guarantee absolutely that
equipment requests will be fulfillable, but we will do our best to
provide excellent technical support and will work with presenters to
make the best arrangements we can. Computer classrooms and labs
sporting IBM 55s with OS/2 2.1 or DOS 6.0 and Macintosh Centris
computers with System 7.1 will be available. Any additional hardware
or software requirements will need to be arranged on a case-by-case
basis.
 
Send electronic submissions (and any other correspondence) to: Eric Crump
at LCERIC@mizzou1.bitnet or LCERIC@mizzou1.missouri.edu. Please include
somewhere in the subject line: CWC94.
 
Send disks and print submissions to: Eric Crump, 231 Arts & Science,
University of Missouri. Columbia, MO 65211.
=========================================================================
Date:         Tue, 16 Nov 1993 09:05:02 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Liz Hamp-Lyons <LHAMPLYONS@CUDNVR.DENVER.COLORADO.EDU>
Subject:      Re: A statistical query
 
Elizabeth
At my school it's 97%
Liz hamp-Lyons
=========================================================================
Date:         Tue, 16 Nov 1993 19:58:58 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         beth <HALLER@VM.TEMPLE.EDU>
Subject:      Re: Computers & Writing Conference: Deadline extension
In-Reply-To:  Message of Mon,
              15 Nov 93 17:26:59 CST from <C511144@MIZZOU1.missouri.edu>
 
Ellen --
      Thanks for the call for papers. I really appreciate it. I will pass
along to interested people at Temple.
 
Beth Haller
=========================================================================
Date:         Wed, 17 Nov 1993 08:05:00 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         ROSE NORMAN <UAHRXN01@UAHVAX1.BITNET>
Subject:      pretest/post-test
 
One of my graduate students has been studying technical writing course
sequences for engineers (she was an engineering major) and is now working
with an engineering professor who is trying to integrate writing instructionin
an Engineering Management course.  He is looking for some kind of device
for measuring whether their writing skills improve.  Is there any kind of
pre-test/post-test tool that has any validity that you all know about?
*****************************************************************
 
IMPORTANT!!! My e-mail address will soon change to this:
 
               NORMANR@email.uah.edu
 
*****************************************************************
Rose Norman
Associate Professor of English
Director of Business and Technical Writing
Coordinator of Women's Studies Interest Group
 
English Department
University of Alabama in Huntsville
Huntsville, AL 35899
 
Phone: 205/895-6320   Fax: 205/895-6949
Internet: UAHRXN01@ASNUAH.ASN.NET   Bitnet: RNORMAN@UAHVAX1
*****************************************************************
    "Conventionality is not morality." Charlotte Bronte
*****************************************************************
=========================================================================
Date:         Wed, 17 Nov 1993 08:24:16 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Chris Burnham <cburnham@NMSU.EDU>
Subject:      James Britton's Birthday
 
I need help. For weeks I've been looking for James Britton's
birthday--month/day/year--and, after stumping NMSU's best librarian,
seem to have exhausted my resources.  Except for the WPA Net.  If anyone can
supply me Britton's birthday, I'll be very thankful. Gracias, Chris Burnha.m
=========================================================================
Date:         Wed, 17 Nov 1993 08:28:52 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: pretest/post-test
 
Rose Norman, there is much more on this subject than can easily be summarized.
I have written on it at some length in two books published by Jossey-Bass (1985
with a new edition 1994, and 1989) and one by St. Martin's (1992). There are
MANY problems with the pretest/posttest model for something as complex as
writing, though it works pretty well for arithmetic and spelling. Trouble is,
naive folk tend to reduce writing to something like spelling so they can get
results using the reductive model.
                                        --Ed White
=========================================================================
Date:         Thu, 18 Nov 1993 00:04:51 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Liz Hamp-Lyons <LHAMPLYONS@CUDNVR.DENVER.COLORADO.EDU>
Subject:      Re: pretest/post-test
 
Rose, the short answer is "no."  pre/post testing is inherently problematic.
Probbaly what these profs want is something based on their own disciplinary
values, so they need to develop an instrument to fit their needs, that they
can then apply to a mini-portfolio of writings from a course sequence: growth
rather than pre/post.  Thi sputs the ball ba ck in their court to decide what
they value and how to describe it.
best
liz Hamp-Lyons
=========================================================================
Date:         Sun, 21 Nov 1993 07:28:39 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      please ignore--just chcking
 
hello?
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Mon, 22 Nov 1993 08:25:18 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      personal narratives
 
Could somebody please tell me why English teachers like to assign
personal narrative papers?  I'm sick to death of the "writing from the inside
out" argument and the "we need to build their self confidence" claims.
My faculty is extremely enamoured of making assignments that result in
"the-day-my-car-broke-down-was-the-day-I-decided-to-join-the-navy" and
"super-bowl-Sunday-was-the-day-I-finally-decided-to-divorce-the-bum" essays.
Could I please hear from some of you who've successfully guided your
teachers to a different kind of assignment?  David S., it's been a long
time since I've heard you rant on the subject, and I miss it.  You converted
a whole department to the "text-based" assignment.  What arguments did you
 use; do you remember?  Actually, I heard text-based used to describe
response to literature recently, and I KNOW that isn't what you meant.  I guess
I'm asking Wackers to respond to a fundamental question about the purpose
of frosh English.  What are we trying to do and what are the best kinds of
assignments to do that?
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Mon, 22 Nov 1993 08:28:53 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      correcting a mistake
 
Sorry Whoppers, I called you Wackers in my last note to WPA. Whoops.
Right list, wrong name.
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Mon, 22 Nov 1993 09:13:01 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         RONRON@USU.BITNET
Subject:      Re: personal narratives
 
Allene -- I'm on your side re personal narrative. The usual argument,
that it centers them and is something they are familiar with doesn't
seem strong enough to me to waste that much valuable class time. Ron Shook
=========================================================================
Date:         Mon, 22 Nov 1993 12:41:53 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Elizabeth S. Hodges" <ehodges@HIBBS.VCU.EDU>
Subject:      Re: correcting a mistake
In-Reply-To:  <01H5M3XDB5PY8WXC8Y@Gems.VCU.EDU>; from "Allene Cooper" at Nov 22,
              93 8:28 am
 
I hesitate to toss my hat into this ring, but I am going to anyway.  I think
that the "personal essay" is not the problem.  I think that how we limit the
possibilities for what a personal essay can be is the problem.  Text-based
writing and personal essay are not mutually exclusive.  A personal story
about a broken car or a bum to divorce can be as significant or as mundane as
we expect it to be.  I think that there are some interesting conversations
going on about what we should be teaching our students about writing--what
genres, what relationships with self--just as there are interesting
conversations going on about what we should be or can be writing ourselves.
The problem of the personal essay in the first-year writing class (or the
junior writing class or the graduate non-fiction writing workshop) should be
address as a problem of learning ways of and reasons for representing the
personal in useful public ways.  I really find it hard to imagine what might
be more important for our beginning college writers to learn or for us to
learn as teachers and researchers of writing.  I don't think teachers "love"
those essays you describe, Allene.  I think they'd rather have something
more, but the eliciting of something more is complex.
 
There is a wonderful book edited by Chris Anderson called Literary
Nonfiction:  Theory, Criticism, Pedagogy.  The essays by Zeiger, Corder, Hoy,
Hesse, Elbow, and Klaus are tremendously helpful for thinking about personal
writing in any writing classroom.  Have you seen this collection?
 
Elizabeth Hodges
Virginia Commonwelath University
Associate Director, Composition and Rhetoric
ehodges@hibbs.vcu.edu
=========================================================================
Date:         Mon, 22 Nov 1993 13:46:00 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Donna Campbell <CAMPBEDM@SNYBUFVA.BITNET>
Subject:      list of program evaluators?
 
        Our English Department at Buffalo State College is currently
conducting a review of its undergraduate program, including its freshman
writing program.  As a member of the Program Review Committee, I've
been asked to contact WPA-L to gather information about possible
external evaluators for our program.  Does WPA (the organization)
keep a list of such evaluators?  Is there a standard set of criteria
for them?  Or is the whole process generally handled somewhat more
informally, with a few names being suggested?
        I'd appreciate any information about this issue, including
any information about how program reviews of writing programs within
traditional departments have been handled at other places.  Thanks
in advance.  If this information isn't of interest to others on the
list, please respond to me privately at the address below.
 
                                Donna Campbell
                                Buffalo State College
                                CAMPBEDM@SNYBUFVA
                                CAMPBEDM@SNYBUFVA.CS.SNYBUF.EDU
=========================================================================
Date:         Mon, 22 Nov 1993 14:06:16 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Richard Long <RLONG@UBVMS.BITNET>
Organization: University at Buffalo
Subject:      Re: personal narratives
 
Allene,
 
You're striking a tender nerve here. In a way, I'm tired too of the the
personal narrative, especially when they have the themes that you
mention: themes that have to do with overcoming some sort of oppression,
themes that show that the writers have been victims and have, by
writing, exerted their will and overcome victimhood. I think the
narrative is just that: a way to show that each of us has been a
victim.
 
Richard Long
=========================================================================
Date:         Mon, 22 Nov 1993 15:33:11 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         lady brown <YKFLB@TTACS.TTU.EDU>
Subject:      Re: personal narratives
 
I don't like personal narratives either.  How does one grade
them.  Oh, that's an A experience, that's a B experience, etc.
And they don't prepare the students for subsequent writing
classes.
 Lady Falls Brown
=========================================================================
Date:         Mon, 22 Nov 1993 15:33:06 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         BMMAID@UALR.EDU
Subject:      Re: list of program evaluators?
 
Donna--
The person to contact is Ed White.  He's on this list.
 
If you want to hear a testimonial of how a WPA review had a positive impact on a program, I'll be happy to share it with you.
 
Barry Maid
bmmaid@ualr.edu
=========================================================================
Date:         Mon, 22 Nov 1993 14:28:21 PST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Shirley Rose <srose@SCIENCES.SDSU.EDU>
Subject:      personal narrative
 
I don't think it's a waste of class time to arrange for students to learn
from experience the lesson that composing is a powerful act of
interpreting and understanding--the personal narrative is a genre that
grants the composer a relatively large degree of authority for
negotiating meaning and is, I think, a good place to begin to learn the
lesson about composing as understanding.  Personal narratives may bore
me, but they don't make me sick.
 
Shirley Rose
Depatment of Rhetoric and Writing Studies
San Diego State University
srose@sciences.sdsu.edu
=========================================================================
Date:         Mon, 22 Nov 1993 15:35:45 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     <Parser> W: TO field duplicated. Last occurrence was retained.
Comments:     <Parser> W: TO field duplicated. Last occurrence was retained.
Comments:     <Parser> W: TO field duplicated. Last occurrence was retained.
Comments:     <Parser> W: TO field duplicated. Last occurrence was retained.
Comments:     <Parser> W: TO field duplicated. Last occurrence was retained.
From:         Don Pattow <dpattow@UWSPMAIL.UWSP.EDU>
Subject:      Re: personal narratives
In-Reply-To:  your message  of Mon Nov 22 08:25:18 MST 1993
 
Allene,
     There is a very persuasive article on "The Ethics of Requiring Students
to Write About Their Personal Lives" in the 17 Feb 93 issue of The Chronicle
of Higher Education (Swartzlander, Pace, and Stamler B1).  While the article
doesn't argue for text-based assignments, it does offer compelling arguments
against the use of the personal narrative.
 
Don Pattow
Univ. of Wisconsin-Stevens Point
Internet:dpattow@uwspmail.uwsp.edu
=========================================================================
Date:         Mon, 22 Nov 1993 16:03:57 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         00wwnewbold@BSUVAX1.BITNET
Subject:      Re: list of program evaluators?
 
Donna--
        The Council of Writing Program Administrators does indeed
conduct program evaluation visits to institutions who are seeking
to strengthen their writing programs.  I believe Ed White is
coordinating those efforts at present--I don't have his e-mail address
with me now, but you can reach him through an inquiry on this list.
 
Web Newbold
Director, the Writing Program
Ball State University
Muncie, Indiana 47306
=========================================================================
Date:         Mon, 22 Nov 1993 20:00:34 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      Re: personal narrative
In-Reply-To:  <01H5MICDS81C004DRY@crcvms.unl.edu> from "Shirley Rose" at Nov 22,
              93 02:28:21 pm
 
I encourage students to use personal narratives as one source
of evidence for argument--just as I encourage them to use
interviews, observations, and printed sources.  Marilyn
Sternglass's textbook (REading Writing and Reasoning) develops
doing so in a very prinicpled way.  I learned a great deal
about teaching under her tutulege and that is one element I
have retained almost with a vengence.  Perhaps I should say
evidence from personal experience rather than personal narrative.
It seems to me that more than half of what gets used as
evidence on the e-lists is personal experience.  (Like this
posting, for example.)
 
When personal experience is approached this way, narratives
like drunkalogues or what I did for my summer vacation just
don't show up.  But people's real reason's for engaging a
topic often do.  A student argued for better access at
a local entertainment complex and used as evidence her brother's
inability to get his wheelchair up to the video games or to
move it through the miniature golf paths.  That contributes to
logos, pathos, and ethos in valuable ways.   I like it and I
encourage it.
 
I used to enjoy doing a narrative assignment with students and found
ways to make it work (by starting with the end of the story not the
beginning.)  I taught the first semester comp from 1978 to 1990,
and when I found that individuals were not emerging from the
crowd anymore, I realized I had burned out on it.  I'm not teaching
it for a couple of years, in the hopes that I can regain the
pleasure of that teaching.  THese days I'm doing argument, but
personal experience is still a part of it.
--
Joan Livingston-Webber   webber@unomaha.edu
"It's hard to work with a group when you're omnipotent." -Q, TNG
=========================================================================
Date:         Mon, 22 Nov 1993 21:49:38 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "RICH BULLOCK, WRIGHT STATE, DAYTON 45435" <RBULLOCK@WSU.BITNET>
Subject:      Re: personal narratives
 
I'm moving away from the personal narrative sneakily and halfway, as I delve
more and more deeply into WAC and become more and more convinced that
students need all the help with that that they can get (and p.n.s do
little to help with).  We use the ST MARTIN'S GUIDE, the first 2 chapters
of which are p.n. (although the 2nd one is more a description than a
narrative).  We ask instructors not to use the p.n. chapter because that's
the one we have students and TAs write during a weeklong workshop (Intro.
to Composition Studies) before school starts.  And, in my model syllabus,
I suggest starting with the Profile chapter, which involves field research
--not looking inward so much.  I figure that as time goes by, the department
will slowly shift (like a ship's cargo sliding in the hold)--I don't have
the energy for a big discussion these days, and besides, they seem to hold
more risk of not getting where I want the program to go than the little
steps....  I guess I'm more patient than I used to be.  Senile, too, I
think--I'm rambling.  I'll stop.
Rich Bullock
Wright State U., Dayton
=========================================================================
Date:         Mon, 22 Nov 1993 21:11:41 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         crowley sharon <scrowley@UMAXC.WEEG.UIOWA.EDU>
Subject:      Re: personal narratives
In-Reply-To:  <199311221924.NAA13244@umaxc.weeg.uiowa.edu>
 
Allene like you I have serious reservations about our use of personal
narratives, not the least of which is that it seems terribly intrusive to
me to ask students to reveal their private lives in the public setting of
the university classroom.  This goes double for classrooms that use
workshops, because more people get to read students' work.
Why don't we revive the notion that students write to become functioning
members of civic communities?  I say "revive," because that's why students
studied and practiced speaking and writing in American colleges before the
Civil War.
Sharon Crowley
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Hello out there in Wappaland.  I need to know about how many freshman programs
in the country use standardized syllabi.  Has WPA ever done research on this?
Does anyone know a source for such information?
Thanks in advance
Sharon Crowley
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I'm no big fan of personal narratives per se, Allene, but I do think that
something like that has a place in something like FY Comp.  Students
need to "write themselves into the academy," and a certain kind of
personal narrative can help them do that.  It can prompt them to think about
what they know, how they learned it, where they are headed, what the
academy will be like, etc.
 
I'm attaching an assignment I use to promote this sort of exploration.
I should also note that the sharing of these essays is almost as important
as the writing of them.  My students learn a tremendous amount about/from
each other.
 
Here it is (sorry for the length, but I guess I'm jsut egotistical enough
to think that others will find this interesting, even enthralling):
 
 
ECB Writing Practicum
Essay One:
Literacy Autobiography
 
 
Readings:
Vivian Gornick, from Fierce Attachments
Howard London, "Breaking Away:  A Study of First-
Generation College Students and their Families"
Mike Rose, from Lives on the Boundary
Juan C. Guerra, "Bridging the Gap Between Home and
Academic Literacies"
Otto Friedrich, "Five Ways to Wisdom"
"What We Expect:  Preparing for College--A Statement by
12 Deans"
 
 
        As you enter the University, you join a new community.
Like every community, it has its rules, its customs, its culture.
And like every community, its culture changes as new
members come into it or as they leave it.  I'd like to invite you
to think about what you bring to the University, about where
you've come from, what your perspectives on education are,
and, in general, what you hope to make of your time here and
of the place itself.  How do you hope this place will change you?
How do you expect you will change it?
 
        In order to begin thinking about these questions (the
essay you write will only begin the exploration; the answers
can only come from your experiences over the next few years),
you can take some time to think about your "literacy
autobiography," about what you know and how you learned it,
about how you've moved from one community to another,
about your roles within those communities and how those roles
have changed over time, about how later experiences changed
your position within a particular community, and so forth.
 
        What your literacy autobiography will look like is totally
up to you.  You will begin by reading the assigned materials
and by making notes on the prompts I've listed for you below,
but the exploration may take you in whatever direction you
think seems appropriate.  By Wednesday, November 3  you
should have a 2-4 pp. draft of an essay on this topic, based
mainly on your notes and the class readings; but that draft will
change a lot as we all continue to talk about it, to explore these
issues, and to become more a part of this community.
 
        Here's how we'll proceed:
 
First, write responses to the following questions.  You needn't
make these neat, finished products; however, since you'll
share them in class, you should make them intelligible.
 
1.  Describe the educational backgrounds of your parents,
grandparents, siblings.  Are you the first one in your
family to attend college?
 
2.  What, in general, are the educational expectations your
family places on you?  Is a college degree and maybe a
graduate or professional degree simply what your family
expects its members to pursue?  Is the whole idea of a
college education so new and radical that no one quite
knows what to expect?
 
3.  What are your own educational expectations?  How do
they differ from what others may want for you?  Why do
they differ?
 
4.  Who are you?  List what you feel are your three most
important character traits.  For each, tell us where and
how you first learned about or acquired them.  Was there
an important person who acted as an example, or a single
experience that you feel formed this aspect of your
character?  If so, tell us about that.
 
5.  What do you know?  Was there a single experience, a
specific time, or a definite turning point that made you
aware that you are a literate person?  When did you first
become aware of your own literacy?  Have you ever felt
that your intellect, your schooling, or your life choices
have set you apart from friends, family, classmates?  Tell
us about these experiences.
 
Second, read the materials I've provided (see list, above).
1.  Choose two of the readings and compare or contrast your
own experiences or expectations with the ones included
in the reading.
 
2.  Look back at your notes from the first stage and make
notes about any points of similarity or difference
between your notes and the readings.
 
3.  Mark quotations in the readings that seem especially
meaningful to you; make notes about why each quotation
was meaningful.
 
Third, write a draft based on the notes and informed by your
reading.  Bring this 2-4 pp. draft to class on Wednesday,
November 3.
 
 
Bill Condon
English Composition Board
1025 Angell Hall
University of Michigan
Ann Arbor, MI 48109
Bill_Condon@um.cc.umich.edu or userlcbk@umichum
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Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Standardized Syllabi
In-Reply-To:  <01H5MQVDBUJ0004P7Z@crcvms.unl.edu> from "crowley sharon" at Nov
              22, 93 09:20:37 pm
 
From Wappaland:
elaborate on "standardized syllabi"?
e.g.: using the same rhetoric?
      using the same chapters in the rhetoric?
      suggesting roughly the same number of papers in, roughly, the
      same genres?
irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      thanks, bill
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Thanks, Bill, for that assignment.
irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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Regarding the personal narrative thread:
I have problems with talking about a "personal narrative"
genre.  I wonder whether we are all talking about the same
kind of writing.  I suspect we mean a kind of writing
that focus on a single incident in the writer's life?  An
autobiographical incident?  Or can this be kinds of
incidents in the writer's life that the writer has experienced,
witnessed, or read about and that invite generalizations?
The latter kind of writing of course invites a move toward
the familiar essay, a kind of writing that I think should
deserve a place in any firstyear writing course (or at
least deserve consideration).
 
I don't see any problem with setting up writing situations
that will help students understand that generalizations are
grounded in specific experiences--including their own.  I
guess I would argue that kinds of writing in which students'
experiences play a part are useful if they fit within a
broader conception of helping students understand the
nature of arguing and reasoning through text.  Students
(and teachers) can produce some pretty awful writing when
they think abstractions start in the air rather than from
the ground up.
Irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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I really like Bill's assignment and the sequence of events
in it.  But some of us and some of our students ought
also be prompted to describe the educational background of
our spouses and children as well as their expectations for us.
It is quite important, for example, when a woman's educational
goals mean she will exceed her husband's education or that she
will catch up to her children's.  I have had far fewer
returning male students, but those kinds of factors have to
have some kind of importance for men as well.  Having been
an older undergraduate myself and unsure of whether I had
any real good reason to be one, I know that such minor
ommissions can become magnified when added to the voice of
the mother-in-law who doesn't understand at all and asks
"why" frequently.  A minor revision but important, I think.
--
Joan Livingston-Webber   webber@unomaha.edu
"It's hard to work with a group when you're omnipotent." -Q, TNG
=========================================================================
Date:         Tue, 23 Nov 1993 10:00:12 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <USERLCBK@UMICHUM.BITNET>
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Good point, Joan.  It's been so long since I have had anything BUT the
traditional straight-out-of-high-school FY student that I neglected
them in designing the assignment.  I'll change it, if only to let my
oh, so priviledged charges know that SOME people are really invested in
this education thing that too many people just take for granted.
Thanks,
Bill
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Sharon -- At Utah State we use standardized syllabi in our FYComp program,
mainly for two reasons:  It helps us assure that a fycomp student gets
even treatment no matter what class he/she is in; and it helps us train
our fycomp teachers, who are usually fygrad students. Ron Shook
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Sharon,
 
We present a standard syllabus for freshman composition in our freshman
writing program manual, a collection of policies, guidelines, and
suggestions that we give to all the graduate assistants teaching freshman
comp.  Chris Burnham has developed it over the years, and it's become quite
a tome.  Write Chris--you could probably coerce him into sending the
syllabus.
 
Bill Bridges
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Hi Sharon, good to see you on the list.  I did some research on standardized
syllabi (or is it syllabuses? syllabodi?) about ten years ago on a federal grant
on writing programs.  They come in all shapes and sizes, most of them more
theoretical than real, unless the program is one tyrant and a batallion of TAs.
Even the departmental goals statements and lists of allowable texts seem to get
lost quickly.  I'd suggest a reality check whenever you find a standard syllabus.
                                        --Ed White
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Bill, your assignment is a fine example of using personal experience for a
serious writing purpose.  It is anchored in reading, thought, and specific
detail, used as evidence for meaningful abstraction.  I find it hard to under-
stand how any writing teacher could object to such obviously sensible assign-
ments.  After all, look at what Milton did when his assignment was to react
to the death of a casual acquaintance.
                                        --Ed White
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On Mon, 22 Nov 1993, Allene Cooper wrote:
 
> Could somebody please tell me why English teachers like to assign
> personal narrative papers?  I'm sick to death of the "writing from the inside
> out" argument and the "we need to build their self confidence" claims.
> My faculty is extremely enamoured of making assignments that result in
> "the-day-my-car-broke-down-was-the-day-I-decided-to-join-the-navy" and
> "super-bowl-Sunday-was-the-day-I-finally-decided-to-divorce-the-bum" essays.
> Could I please hear from some of you who've successfully guided your
> teachers to a different kind of assignment?  David S., it's been a long
> time since I've heard you rant on the subject, and I miss it.  You converted
> a whole department to the "text-based" assignment.  What arguments did you
>  use; do you remember?  Actually, I heard text-based used to describe
> response to literature recently, and I KNOW that isn't what you meant.  I gues
> I'm asking Wackers to respond to a fundamental question about the purpose
> of frosh English.  What are we trying to do and what are the best kinds of
> assignments to do that?
>
> Allene Cooper, Writing Program Director
> Boise State University
> Boise, ID 83706
> (208) 385-3426
>
Allene, I've had success when I've had students write narratives that
they then "use in the service of argument," as I like to put it--since
argument seems, at least at Governors State, to be the (alas) pre-eminent
rhetorical form across disciplines.  Presumably, the narrative allows
students to "warm up," and then once they have the material, they can
effectively come to some conclusion about the whole mass of info and
argue a point of view.  That doesn't, of course, remove the need for
text-based assignments, however. . .
 
How goes it with your assessment stuff?
 
Debbie Holdstein
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On Mon, 22 Nov 1993, Donna Campbell wrote:
 
>         Our English Department at Buffalo State College is currently
> conducting a review of its undergraduate program, including its freshman
> writing program.  As a member of the Program Review Committee, I've
> been asked to contact WPA-L to gather information about possible
> external evaluators for our program.  Does WPA (the organization)
> keep a list of such evaluators?  Is there a standard set of criteria
> for them?  Or is the whole process generally handled somewhat more
> informally, with a few names being suggested?
>         I'd appreciate any information about this issue, including
> any information about how program reviews of writing programs within
> traditional departments have been handled at other places.  Thanks
> in advance.  If this information isn't of interest to others on the
> list, please respond to me privately at the address below.
>
>                                 Donna Campbell
>                                 Buffalo State College
>                                 CAMPBEDM@SNYBUFVA
>                                 CAMPBEDM@SNYBUFVA.CS.SNYBUF.EDU
>
Donna, WPA has a whole group called Consultant-Evaluators.  Ed White is
the outgoing coordinator of that program, and many of your colleagues
on-line here are on that list (such as yours truly) and have experience
with the things you've mentioned.  Write again (or call: 708.534.4586) if
you'd like to discuss that service.
 
Deborah Holdstein
Governors State University
University Park, IL 60466
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On Mon, 22 Nov 1993, crowley sharon wrote:
 
> Hello out there in Wappaland.  I need to know about how many freshman programs
> in the country use standardized syllabi.  Has WPA ever done research on this?
> Does anyone know a source for such information?
> Thanks in advance
> Sharon Crowley
>
Sharon, we at Governors State have a "course description," and then I
encourage each instructor to create her/his own "cover syllabus," which I
then approve.  The course overview/description, unfortunately, has taken
on the cast of something like a legal contract, given
institutional agendas, our testing process, and so forth.
 
Deborah Holdstein
=========================================================================
Date:         Tue, 23 Nov 1993 13:00:07 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irwin Weiser <va0@MACE.CC.PURDUE.EDU>
Subject:      Re: Standardized Syllabi
In-Reply-To:  <9311230323.AA26526@mace.cc.purdue.edu>; from "crowley sharon" at
              Nov 22, 93 9:20 pm
 
Sharon--
 
You'll probably now get a bunch of messages like this, which won't
give you a simple answer to your question, but will instead be
information.  Hope it doesn't unnecessarily clog your and others'
mailboxes.
 
At Purdue we do not have standard syllabi.  Our first-year teachers
have their texts chosen by their mentors and the mentors develop the
syllabi.  After their first year, teaching assistants may choose texts
from a pretty extensive approved list and may develop their own
syllabi.  I get copies of syllabi and policy statements at the
beginning of each semester.
--
Irwin Weiser, Director of Composition
va0@mace.cc.purdue.edu
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I was one tyrant with a bunch of TAs, and we had standard syllabus. I could
not guarantee that every instructor followed the syllabus exactly (I'm not
sure I wanted them to do that anyway--rhetorical darwinism), but the syllabus
embodied the values and emphases of the program (accompanied by a lengthy
gloss). Most instructors were doing something like what was on the syllabus.
That was good enough for me. Rogue teachers had to demonstrate that what they
were doing was compatible with program goals, with current composition theory,
with sound instructional practice. I felt the need to demonstrate the same
about the stan dard syllabus.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
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The kind of personal narrative that I find problematic as a focus for FY comp
courses has these features: 1) it has a narrative structure, which may turn
out to be merely chronological; 2) it often has a highly personal (rather than
formal or corporate)voice; 3) does not require the student to confront
specificknowledge or experience shared with the reader; 4) does not require
incorporation of new or unfamiliar information or vocabularies. Students are
essentially arranging the inventory of their storehouses according to a
structure that is very familiar to them (students often will turn almost any
assignment into a narrative). The familiarity of all aspects of the task
certainly allows students to do their best writing, but it does not give us
any clue as to what will happen when they have to deal with the new and
unfamiliar. I'll rant later.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
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On Mon, 22 Nov 1993, crowley sharon wrote:
 
> Hello out there in Wappaland.  I need to know about how many freshman programs
> in the country use standardized syllabi.  Has WPA ever done research on this?
> Does anyone know a source for such information?
> Thanks in advance
> Sharon Crowley
>
Sharon, our whole system went down as I was writing back to you before,
so I don't know if you ever got my original reply to this.
 
At GSU, we have a course description that is uniform; instructors then
write their own syllabi to accompany it, and I approve these.  The course
description has begun to sound like a legal document, in part because of
the institutional constraints we face regarding competency testing,
student grievances, and so on.  I always tell our instructors that while
we must create day-to-day syllabi to "look good," the sign of seasoned
instructors of writing is that the daily program is abandoned or modified
rather quickly on the basis of student needs and strengths as "diagnosed"
(using the term loosely here) early in the trimester.
 
Deborah Holdstein
Governors State University
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I've been following the discussion on personal narratives with
interest b/c I like to use personal writing to pose some
theoretical questions with my students.  For example, what makes
something personal?  Why is "my experience getting busted" more
"personal" than writing a paper for a college class?  All of the
writing presumably comes from the person's experience with
something, even reading a text and writing about it.  Is.
like to discuss what constitutes the personal and let that
discussion lead to a discussion about the "self" and how
identities are never fixed and stable, etc.
 
As others have mentioned on this list, the personal narrative
can be employed in a number of ways and posing it as the first
assignment of the semester as a way to loosen students up seems
a real oversimplification of the possibilities for these iv
narratives.  In addition to teaching students to use personal
anecdotes as supporting evidence, I like to have them explore
multiple facets of identity by writing about their experiences
with gender, class, race, ethnicity, cultural norms, size, etc.
and then, similar to Bill Condon's assignment, have them bring all
of that writing to bear on some question they have about identity or
the way people live in the world.  The chapter on "Questioning
Identity" in Simon and Sommer's _Harper Collins Guide to Writing_
has been very helpful to me in setting up this kind of an
assignment.
 
One more point and then I'll close--I like to have students explore
the possibilities for associative narratives, as a way to break them
away from straight chronologies and also to get them to see how all
kinds of experiences, including experiences with texts (both written
and visual), inform the way they look at events in their lives.  And
how they experience the experience.
                                  Terry Zawacki, George Mason Univ.
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Terry's post suggests what seems to me to be a good use of personal experience
in writing. Students can submit their personal experience to some sort
analysis provided by a text source. So, for example, students might read about
how leadership emerges in groups and then use that theory to analyze
leadership in groups to which they belong or use their own group experiences
* `'o<rP                _k3give students a first assignment that asks them
simply to recount an interesting episode in their life or some such, and that
will give them the experience of authority and probably of power and success.
But it may also mislead them about the ultimate direction of the course, and
they will feel betrayed when they are then asked to do data/text based writing
tasks. That's why I favor blending the personal and text/based tasks in the
first paper. It's a clearer sign of what is ahead. There is an interesting
dynamic that we must be aware of. Usually, our students are taking more than
one course, and fairly early in the semester students make decisions about
where they are going to put their energies based on their read of the demands
of various classes. I think comp classes need, early on, to stake out the same
kind of psychic space that organic chemistry and calculus do. "Ah, this comp
class is going to demand some attention!"
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
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In place of the garbage: . . .Use their own group experiences to test the
applicability of the theory. We can give students. . .
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
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One digression concerning the "personal narrative"....  A former colleague
argued quite persuasively that these types of writing assignments should
be taught at the END of the composition sequence rather than at the out-
set.  Although I understand the several theories (developmental and
pedagogical) supporting the use of personal narrtives as a FIRST writing
assignment, I think it's arguable that the p.n. is as close to literary
writing as most f.y. students get, and hence should be taught LAST.
 
KSchnapp
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David S., that was a usefu distinction you made between personal narratives
that restrict students (remember the old Richard Ohmann article with the
satirical title, something like "Use Only Concrete Language") and the comment
by Deb Holdstein on the kind of personal narratives that develop student
writing.  Bad assignments yield bad writing; good assignments, like the one
Bill Condon posted, yield good writing.  THAT is the real issue.
                                --Ed White
=========================================================================
Date:         Wed, 24 Nov 1993 09:48:48 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         David Chapman <DWCHAPMA@SAMFORD.BITNET>
Organization: Samford University Writing Programs
Subject:      Standardized Syllabi
 
In something of an odd twist, we were roundly criticized by some outside
evaluators last year because our syllabi for FY comp were too standardized.
We, in fact, were not requiring a standard syllabus, merely circulating
a model syllabus for the new text we were using.  Many of the faculty found
it easier to insert their names on the model than to develop their own
syllabus.
 
|---------------------------------|---------------------------------|
| David W. Chapman, Director      | University Writing Programs     |
| Writing Across the Curriculum   | Samford University              |
| voice: (205) 870-2949           | Birmingham, AL 35229            |
|---------------------------------|---------------------------------|
| BITNET:  DWCHAPMA@SAMFORD       |                                 |
|---------------------------------|---------------------------------|
=========================================================================
Date:         Thu, 25 Nov 1993 09:58:18 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      Re: Personal narratives
In-Reply-To:  note of 11/24/93 12:51
 
Thanks, Bill for the assignment tip.  Though I really do hate personal
narratives, I, too, encourage students to use personal experience as
evidence, AT TIMES.  Dave, thanks for your list of   "problems" with the
genre.  I especially think that writing that doesn't require students to
apply another perspective to their own is completely out of place in
college.  In my reading of critical thinking definitions, I've found
that most authorities count the ability to apply new perspectives and
information to old knowledge as the major identifier of a critical thinker.
If college is nothing else, it surely is a place where we teach students
to expand their horizons and examine viewpoints other than their own.
Papers can be personal reactions; they can be narrative; they can encourage
an individual voice (move over academic discourse); they can even
be expressive.  But if they aren't critical (given the definition I just
offered), then they have no place being assigned and evaluated at a
university- except maybe at BYU!  (Sorry, I couldn't help that dig at my
once upon a time stomping grounds.)
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Mon, 29 Nov 1993 00:01:29 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      administrative structure
 
This may seem like a pretentious request, but I would appreciate it if other
WPAs would describe the administrative structure of their programs. Ed White's
phrase "a tyrant and a bunch of TAs" pretty well described the "administrative
structure" of the program at ASU, and we're thinking about changing it a bit.
Actaully, we have a director (faculty member WPA), an assistant director
(senior TA), a Rhetoric and Composition Committee (English Department
faculty--generally a committee to be neutralized but has potential), and a lot
of TA or part-time instructors. What do others have? What structures have you
set up to allow the WPA to delegate responsibility, to get the work done? Is
the WPA appointment open-ended or a specific term? Is the WPA a special hire
or a department member taking a turn? Any experience with associate directors?
I'll appreciate any information you can provide. Is there an article on this
somewhere? Thanks in advance. Dave S.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Mon, 29 Nov 1993 07:12:40 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Ken Smith <kensmith@GANDALF.RUTGERS.EDU>
Subject:      Re: administrative structure
In-Reply-To:  Your message of Mon, 29 Nov 1993 00:01:29 -0700
 
David,
 
Because of the scale of things, we have quite a big administrative structure
here at Rutgers, New Brunswick.  I'll sketch it briefly.
 
Director, recently tenured, hired to be director.  Ultimately, he is
responsible for the 490 sections of freshman composition we offer each
year.
 
Associate Director, Assistant to the Director.  Like all of the other
folks listed below, she is on a 4-year non-renewable contract.  Like
some of the other folks listed below, she recently graduated the Ph.D.
program here with a strong interest in writing pedagogy.  She is coordinator
of one of the smaller courses in the developmental sequence and is
responsible for all sorts of hiring and scheduling and other very office-y
duties.
 
Associate Director, Coordinator of Expository Writing.  Responsible for
overseeing the 250 sections of the 101 course.
 
Associate Director, Coordinator of 103.  Responsible for several dozen
sections of honors expository writing as well as regular work with the
students and administrators of the evening college.
 
Assistant Director, Director of Writing Center.  Shares many other duties
with the Associate Directors, but runs a writing center instead of
coordinating a course.
 
On the next campus over, two miles away:
 
Associate Director, Coordinator of Basic Composition, with 75 sections
a year.
 
Assistant Director, Director of yet another Writing Center.  This is a
staff line rather than a faculty line, enabling this director to remain
in the program after all others have seen their 4 year contract end.
This person is needed for long-term support of the computer classrooms--
special expertise making the difference here.
 
On yet another campus, another two miles over:
 
Associate Director, Coordinator of the research paper course, 102, with
perhaps 100 sections a year.
 
Assistant Director, Director of yet another Writing Center.
 
 
These folks work together in a number of informal ways as well as in
a "Composition Committee" that meets once a month.  Over 100 people
teach in the program, including many TA's from English and other
disciplines, some part-timers not in a graduate program here, and
a few full-time folks who are on 4 year contracts.  None of the
regular literature faculty teach freshman writing courses here.
 
Of course there is more to it, but there is something of an answer to
your question, David.  I would be very interested in hearing from other
large schools, in order to compare, and especially to compare the number
of tenure-lines other large schools have in place to support a program
on this scale.
 
Ken Smith
Rutgers University, New Brunswick
kensmith@gandalf.rutgers.edu
=========================================================================
Date:         Mon, 29 Nov 1993 08:54:59 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Cheryl Ruggiero <cheryl.ruggiero@VT.EDU>
Subject:      Re: administrative structure
 
>This may seem like a pretentious request, but I would appreciate it if other
>WPAs would describe the administrative structure of their programs. Ed White's
>phrase "a tyrant and a bunch of TAs" pretty well described the "administrative
>structure" of the program at ASU, and we're thinking about changing it a bit.
>Actaully, we have a director (faculty member WPA), an assistant director
>(senior TA), a Rhetoric and Composition Committee (English Department
>faculty--generally a committee to be neutralized but has potential), and a lot
>of TA or part-time instructors. What do others have? What structures have you
>set up to allow the WPA to delegate responsibility, to get the work done? Is
>the WPA appointment open-ended or a specific term? Is the WPA a special hire
>or a department member taking a turn? Any experience with associate directors?
>I'll appreciate any information you can provide. Is there an article on this
>somewhere? Thanks in advance. Dave S.
>
>-- David E. Schwalm, Vice Provost for Academic Programs
>___Arizona State University West
>___4701 West Thunderbird Rd.
>___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
 
David--The Writing Program at Va. Tech has had a varying administrative
history --a special hire director, a department member "taking a turn," a
coordinator-and-committee setup, and now a department member again as
Writing Program Director (Full Prof. now finishing a two-year term) with an
Assistant Director (me, Instructor) and a Composition Task Force which
forms at need. We are considering a different structure for next year. The
teachers of our comp classes are a few tenured/tenure track faculty, a
large number of instructors (full and part-time), and 27 TAs (MA
candidates) under very close mentoring.
 
As for division of labor and delegation of responsibility, the Director
does the concept development and campus contacts with the powers, and I do
the program minding: placement, registration adjustment, course
assignments,conflict resolution,e-mail contact with the outside world, etc.
Hope you find this info helpful. --Cheryl
 
Cheryl Ruggiero  Phone:703 231-8469  Department: 703 231-6501
Virginia Tech    Fax: 703 231-5692  EMAIL: cheryl.ruggiero@vt.edu
Blacksburg, VA
=========================================================================
Date:         Mon, 29 Nov 1993 09:17:51 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Cheryl Ruggiero <cheryl.ruggiero@VT.EDU>
Subject:      Re: Standardized Syllabi
 
>Hello out there in Wappaland.  I need to know about how many freshman programs
>in the country use standardized syllabi.  Has WPA ever done research on this?
>Does anyone know a source for such information?
>Thanks in advance
>Sharon Crowley
 
Sharon--At Va. Tech we have a common course description, including goals
and focus on critical/analytical writing (with a pilot now adding a
"cultural studies" element).  Teachers are free to develop their own
syllabi to accomplish these goals.  (TAs work closely with the TA training
program and a teaching Advisor, use a prescribed text the first semester,
and must have their syllabi approved at every stage of
development.)--Cheryl
 
Cheryl Ruggiero  Phone:703 231-8469  Department: 703 231-6501
Virginia Tech    Fax: 703 231-5692  EMAIL: cheryl.ruggiero@vt.edu
Blacksburg, VA
=========================================================================
Date:         Mon, 29 Nov 1993 08:52:52 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         RONRON@USU.BITNET
Subject:      Re: administrative structure
 
David -- At Utah State we have a tiered system, with FYcomp on the bottom,
the second year program next (both university requirements) and a third
year writing option (at departmental option). The Director of Writing
(moi) is in charge of all this.  We generally use TA's for all the FYcomp
and about half the second year classes.  The rest is taught by a smattering
of part-timers and regular full-time faculty.
 
The WPA has an associate director for each level, with released time.  In the
case of fycomp, the associates are TA's.  The job of the WPA is to coordinate
all these things, and take the lead in setting policy.  There is a comp
committee that is department wide, which assists in setting goals, selecting
texts, etc.  Specific WPA responsibilities include working with the
assistant departmental chair in hiring and firing, and in dealing with
student/teacher complaints.
 
There is latitude here to be a tyrant.  The position is held only by
people who are trained in comp and committed to it.
 
Ron Shook
=========================================================================
Date:         Mon, 29 Nov 1993 12:24:29 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         gas54r0@UXA.ECN.BGU.EDU
Subject:      Re: administrative structure
In-Reply-To:  <199311290656.AA29899@uxa.ecn.bgu.edu>
 
On Mon, 29 Nov 1993, David E. Schwalm wrote:
 
> This may seem like a pretentious request, but I would appreciate it if other
> WPAs would describe the administrative structure of their programs. Ed White's
> phrase "a tyrant and a bunch of TAs" pretty well described the "administrative
> structure" of the program at ASU, and we're thinking about changing it a bit.
> Actaully, we have a director (faculty member WPA), an assistant director
> (senior TA), a Rhetoric and Composition Committee (English Department
> faculty--generally a committee to be neutralized but has potential), and a lot
> of TA or part-time instructors. What do others have? What structures have you
> set up to allow the WPA to delegate responsibility, to get the work done? Is
> the WPA appointment open-ended or a specific term? Is the WPA a special hire
> or a department member taking a turn? Any experience with associate directors?
> I'll appreciate any information you can provide. Is there an article on this
> somewhere? Thanks in advance. Dave S.
>
> -- David E. Schwalm, Vice Provost for Academic Programs
> ___Arizona State University West
> ___4701 West Thunderbird Rd.
> ___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
>
I like to think that at GSU, what we've got is a sweetheart/mentor/helper
and a small, dedicated band of TAs, adjuncts, and full-timers.  The
administrative structure above and around us is/are the tyrant(s).  I was
a special hire, but my duties have become extremely eclectic.  David, we
can discuss this further some time if you're interested.
 
Deborah Holdstein
Governors State U
=========================================================================
Date:         Mon, 29 Nov 1993 09:35:27 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         LBEASON@EWU.EDU
Subject:      Re: Standardized Syllabi
 
This is a late reply, but I believe somebody out there was doing
a survey of who uses standardized syllabi.
 
At Eastern Washington University, we unfortunately have to rely on
TAs for the vast majority of freshman comp classes.  Since the
TAs are all at the MA or MFA level, they have little teaching experience
and we do sypply a day-by-day syllabus for their first year; their
second year gives them more opportunity to experiment.  Virtually
all TAs seemed content if not pleased to have such materials.  Faculty
who teach the course are encouraged to make use of the standard
syllabi, but I don't think many do so.
 
larry beason
=========================================================================
Date:         Mon, 29 Nov 1993 14:20:03 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Richard Long <RLONG@UBVMS.BITNET>
Organization: University at Buffalo
Subject:      Re: administrative structure
 
David,
 
Here at Daemen College, in Buffalo, NY, the administrative structure is
loose. Daemen is a small college, about 2000 students, and the freshman
class each years totals about 500. The twenty or so sections of FY comp
are taught by the full time faculty. Each person teaches two sections,
and the remainder of the sections, usually about four, are taught by
part time faculty.
 
The English department doesn't have any person who is in charge of FY
comp. All of them are lit people who only reluctantly teach comp. The
primary writing administrator is the Writing Coordinator who is in
the Academic Resource Center. That's me. As WC, I administer placement
tests to incoming freshmen and transfer students and place them in
CMP 101, the required FY course, or in a developmental writing course
in the Academic Resource Center. Throughout the summer I stay in
close contact with the chair of the English Department, keeping her
informed of student numbers.
 
Also as WC I arrange for student tutorials. There's not an official
Writing Center, but there are enough recources available to see that
most tutorial needs are met.
 
The administrative structure here extends from me to the chair of the
English Department. It's simple and sort of always in flux, in that
we must constantly look for ways to meet needs as they come up. Yet
so far everything seems to be working okay.
 
Richard Long
=========================================================================
Date:         Mon, 29 Nov 1993 18:31:35 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "RICH BULLOCK, WRIGHT STATE, DAYTON 45435" <RBULLOCK@WSU.BITNET>
Subject:      Re: administrative structure
 
David,
 
I'm basically a tyrant with a bunch of TAs, but I think I'm becoming less so.
I was hired as Wright State's first WPA, the position always before having
been a dept. member taking a turn, usually coterminous with the chair (at
whose behest I still serve).  Given the makeup and history of the dept., I'm
unoficially second in rank behind the chair, and serious attention is paid to
the writing programs--part of what makes mine one of the best jobs in the
world (I'm serious).  I work with a Writing Programs Committee, composed al-
most exclusively of comp and tech writing faculty, including 2 instructors
(people on 4-year term contracts) and a TA (we have an MA, no Ph.D.).  They
have gotten better and better over the years (as we've hired more writing
folks) at doing major work; I also work hard to engage the TAs in the profes-
sional conversation, especially at the freshman level, and they have had a
real impact on the shape of the program as well.  (A note on the physical
layout:  my office is right next to the chair's; we tend to work more as a team
than anything else, something the chair who hired me established and taught
the new chair [by example] to continue. Our dean is easy to see, and I've even
[though not often] dropped in on the provost without an appointment and been
warmly received.  Part of what makes the job less tyrannical is the absence of
tyranny from which the writing program must be defended.)
 
Hope this helps,
 
Rich Bullock
Wright State, Dayton
rbullock@desire.wright.edu
=========================================================================
Date:         Mon, 29 Nov 1993 18:38:59 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "RICH BULLOCK, WRIGHT STATE, DAYTON 45435" <RBULLOCK@WSU.BITNET>
Subject:      Re: administrative structure
 
I like to think that at GSU, what we've got is a sweetheart/mentor/helper
 
--Deborah Holdstein
 
You win!  That's what I've been working to become, but you said it better than
I could or did (and I need to echo Ed White's query:  How DO you import text
from previous messages with those little arrows?)
 
Rich Bullock
Wright State
=========================================================================
Date:         Mon, 29 Nov 1993 11:38:04 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Amy Devitt <DEVITT@UKANVAX.BITNET>
Subject:      Re: administrative structure
 
David,
Our administrative structure here at U of Kansas is not so different
from what others have described.  We have a Director of Freshman-
Sophomore English (our program includes literature as well as
writing courses) who agrees to a 3-year term but may be reappointed
(and usually is if willing, so the terms may essentially become
indefinite).  Traditionally that Director has been a member of the
regular faculty taking a turn, though we are now shifting to
pushing for a comp specialist in the position.  (That Director will
be me starting in January.)
 
Besides staff, the Director is assisted by an Associate Director, who
is a full-time faculty member with release time and an Administrative
INtern, who is a graduate student.  Two committees support the work
of the program, the Freshman-Sophomore English Committee, which
advises the Director primarily on policy issues and curriculum, and
the Graduate Teaching Assistant and Lecutrer Committee, which helps
in the hiring of staff and advises on part-time faculty issues.
 
I hope that answers your questions.
 
Amy Devitt
University of Kansas
devitt@kuhub.cc.ukans.edu
=========================================================================
Date:         Tue, 30 Nov 1993 08:48:12 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: administrative structure
 
Tyrant and TAs? Sweetheart and merry folk?  Metaphor man returns to administra-
tive structure.  I remember asking Caroline Schrodes (some decades ago) how she
survived as chair of San francisco state's English department for twenty years.
"They don't want a Chair," she replied.  "They want a Mother!"
                                        --Ed White
!.
=========================================================================
Date:         Tue, 30 Nov 1993 11:35:39 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      Adminstrative Metaphors
In-Reply-To:  <01H5XAYZ0CP2004WRM@crcvms.unl.edu> from "Edward White" at Nov 30,
              93 08:48:12 am
 
At WIU, the chair is, of course, the Chair.  The WPA
is the Couch.
--
Joan Livingston-Webber   webber@unomaha.edu
"It's hard to work with a group when you're omnipotent." -Q, TNG
=========================================================================
Date:         Tue, 30 Nov 1993 11:40:44 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         gas54r0@UXA.ECN.BGU.EDU
Subject:      Re: administrative structure
In-Reply-To:  <199311292338.AA17203@uxa.ecn.bgu.edu>
 
On Mon, 29 Nov 1993, RICH BULLOCK, WRIGHT STATE, DAYTON 45435 wrote:
 
> I like to think that at GSU, what we've got is a sweetheart/mentor/helper
>
> --Deborah Holdstein
>
> You win!  That's what I've been working to become, but you said it better than
> I could or did (and I need to echo Ed White's query:  How DO you import text
> from previous messages with those little arrows?)
>
> Rich Bullock
> Wright State
>
Rich, our PINE program automatically asks, "Include original message in
reply?"  And then, I hit "Y."  Thanks for your vote of confidence!
 
Debbie Holdstein
=========================================================================
Date:         Tue, 30 Nov 1993 15:55:26 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Donna Campbell <CAMPBEDM@SNYBUFVA.CS.SNYBUF.EDU>
Organization: from SUNY College at Buffalo, NY 14222
Subject:      Re: administrative structure
 
David,
        Our writing program at Buffalo State College has a much less
formal structure than the one you describe.  We have a part-time
Director of Freshman Composition who gets a teaching reduction of one
course in exchange for administering the program.  We teach 84 sections
of composition per semester, "we" being 25 full and 26 part-time adjunct
members of the department.  Everyone teaches comp, which tends to
diminish somewhat the full vs. part-time tensions in the department.
The Director serves an indefinite term and is responsible for all
the recordkeeping and other duties that occur when all 1700 students
take an exit exam at the end of each semester.  --Donna Campbell
=========================================================================
Date:         Tue, 30 Nov 1993 15:09:08 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         BMMAID@UALR.EDU
Subject:      Re: Adminstrative Metaphors
 
Joan--
 
I resisted several responses to Ed's post.  Yours is, I guess, irresistable.
 
When I first became Chair, one of the faculty asked me, "What kind of Chair I planned to be?"  My instant response was, "A Laz-y Boy."
 
I sense that there are morals in metaphors, but that would be another thread.
 
Barry Maid
bmmaid@ualr.edu
=========================================================================
Date:         Tue, 30 Nov 1993 18:32:39 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         john clark <jclark2@ANDY.BGSU.EDU>
Subject:      Re: Standardized Syllabi
In-Reply-To:  <9311291954.AA16893@andy.bgsu.edu>
 
Larry:  I'd wonder (as I am wondering) whether there are no first-year
instructors with good/worthwhile teaching ideas of their own and exactly
why (I know that reasons will vary) not many faculty choose to use the
standard syllabus.  Instructors can do innovative things *within* a
standard course of study, but still. . . . And full-line faculty wouldn't
benefit (or their students) from a dose of the same?  Hmm...
                                                John Clark/Bowling Green U.
 
On Mon, 29 Nov 1993 LBEASON@EWU.EDU wrote:
 
> This is a late reply, but I believe somebody out there was doing
> a survey of who uses standardized syllabi.
>
> At Eastern Washington University, we unfortunately have to rely on
> TAs for the vast majority of freshman comp classes.  Since the
> TAs are all at the MA or MFA level, they have little teaching experience
> and we do sypply a day-by-day syllabus for their first year; their
> second year gives them more opportunity to experiment.  Virtually
> all TAs seemed content if not pleased to have such materials.  Faculty
> who teach the course are encouraged to make use of the standard
> syllabi, but I don't think many do so.
>
> larry beason
=========================================================================
Date:         Tue, 30 Nov 1993 21:17:32 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "RICH BULLOCK, WRIGHT STATE, DAYTON 45435" <RBULLOCK@WSU.BITNET>
Subject:      Re: administrative structure
 
Debbie Holdstein:
 
Rich, our PINE program automatically asks, "Include original message in
reply?"  And then, I hit "Y."  Thanks for your vote of confidence!
 
Me:
 
Darn.  My program doesn't do that.  Stuck in the stone age again.
 
Rich Bullock
=========================================================================
Date:         Tue, 30 Nov 1993 18:28:42 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      administrative structure
In-Reply-To:  note of 11/28/93 23:57
 
Dave, I'm in a very unique position.  Our English Dept. is famous on
campus for its "democratic" nature.  Literally everything is open for discussio
n and a vote.  I was hired with the proviso that I would "work in a consensual
mode" with the adjunct faculty.  I had no idea how consensual it was to be.
(I was a TA under David's own tyranical leadership and learned that style
from him.)
We have 30 adjuncts- or as they prefer to be called, non-tenure track
faculty.  11 of them are full time.  All have many years'experience
and consider composition their career.  The Writing Committee is chaired
by an adjunct.  I am a member ex officio and have no authority that my
brilliant rhetoric doesn't call for by itself.  We have an Associate Director
who is an adjunct faculty member.  She was acting director for the two years
the Dept. looked for a tenure track Director.  I'm ass't prof tenure track.
BSU has over 15,000 students but has grown very fast in recent years.  A
small college feeling remains, with good and bad results.  My title is
Writing Program Director, but last week several faculty members objected
to capitalizing the word Program in a document that went out, wondering
out loud and in printed memos to me whether we had a Writing Program!
I'm not aware of any articles out there on the subject, but I've been
planning to write one on "de-centralized" programs, the director's role
in such, its effect on outcomes assessment, managerial techniques, etc.
I'd be interested in anybody else's experiences along these lines.
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
